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Introduction  

 This handbook is to guide teacher candidates, supervising teachers, administrators, 

University Supervisors and other personnel involved in the teacher candidate internship. In the 

handbook we anticipate your questions and provide information that will facilitate an effective 

teacher candidate internship. These pages address objectives, policies and procedures, roles and 

responsibilities, activities, and evaluations. 

Old Dominion University appreciates the contributions of supervising clinical faculty 

who give so freely of their time to help teacher candidates make the transition from college 

student to Professional Educator.  The faculty of the Darden College of Education could not 

prepare quality teachers without the assistance of parents, clinical faculty, and public schools that 

provide critical resources for teacher candidates. A successful internship is built upon a team 

effort that includes COOPERATION of supervising clinical faculty, university supervisors, 

school principals, and teacher candidates.  Each participant should read the entire handbook to 

become acquainted with the roles and responsibilities of all those involved in the process.  

Together, we can provide a high quality internship experience. 

Comments and suggestions concerning the teacher candidate internship experience are  

 

sincerely welcome. 

    

 

  

Leigh Butler, Ph.D. 

Director of Teacher Education Services 

Darden College of Education 

Office of Teacher Education Services and Advising 

Norfolk, VA 23529 

 (757) 683-6448 

lbutler@odu.edu 

mailto:lbutler@odu.edu
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Teacher Candidate Internship 
 

 The faculty of the DARDEN COLLEGE OF EDUCATION  congratulates you on your 

progress as a future Professional Educator! Welcome to the ñcapstoneò experience in your 

pursuit of a professional teaching license. This critical internship experience will provide you 

with the foundation to make a smooth transition from being a student to becoming a Professional 

Educator.  Expectations are high, responsibilities are numerous, and time constraints are 

demanding. Preparation is the key to your success! 

 This handbook has been prepared to provide you with information you will need in order 

to have a successful and enjoyable internship. It is important that you read and refer to these 

guidelines throughout your internship. 

 Teacher Candidate Internship Requirements include, but are not limited to the 

following: 

1. Must have passing scores on PRAXIS I - Academic Skills Assessment (pre-requisite, 

based on   requirements) or equivalent (SAT or ACT) to enter the Teacher Education 

program. 

2. Must have passing Praxis II scores (content assessment) before beginning the teacher 

internship. 

3. Must have passed the Virginia Reading Assessment in programs where it is applicable 

(PreK-3, PreK-6 and Special Education). Prior to beginning student teaching. 

4. Must have passed the Virginia Communication and Literacy Assessment prior to 

beginning student teaching. 

5. Complete both the content and professional studies courses required by your program of 

study. 
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6. A negative tuberculosis test that is less than one year old must be available to your 

school. 

7. Must have a criminal background check if it is required by the school district.  

8. Must satisfactorily complete your professional portfolio by the end of this experience. 

9. Must satisfactorily complete your instructional unit (impact on student learning). 

10. Must satisfactorily complete all evaluations of your professional disposition and 

instructional skills based on assessments by clinical faculty, school administrator(s), and 

your university supervisor. 

11. Must register for the student teaching course as noted on your program sheet. 
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General Information 
 

Description of the Teacher Candidate Internship 

  

 The teacher candidate internship is the culminating experience of all teacher education programs.  

This experience is a crucial part of a teacher candidateôs preparation to becoming a Professional 

Educator.  During the internship experience, teacher candidates will do the following: 

1. Observe the operation of schools.  

2. Analyze the implementation of curricula and instructional strategies. 

3. Observe the growth and development of students. 

4. Assist with classroom and extracurricular activities.  

5. Assume responsibility for the students and instructional activities. 

   The work of the teacher candidate is evaluated by clinical faculty within the schools, in 

conjunction with university supervisors. To be eligible to participate in the teacher candidate 

internship experience, the candidate must have been admitted into the Darden College of 

Education Teacher Education Preparation Program. This admission process requires that the 

candidate pass the Praxis I examination (or equivalent).  In addition, undergraduate candidates 

must have earned a minimum 2.75 grade point average overall, in the academic major and in the 

professional education courses. Based on the program of study, teacher candidates must earn a 

minimum of a grade of C- or C grade in their academic major or professional education courses.  

Graduate candidates must have earned a 3.0 grade point average overall, as well as a 3.0 grade 

point average in their major and professional education courses, with at least a grade of C. The 

teacher candidate internship is completed in the last semester of a candidateôs program. Teacher 

candidates must earn a grade of B or better in all graduate-level practicum courses. 

A negative tuberculosis test within the last year is required prior to teacher candidate 

internships and must be available to the school administration.  Prospective teacher candidates 
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are required to provide authorization for the release of any disciplinary action that is contained in 

their university records. Additionally, teacher candidates may have to complete a criminal 

background check when required by the school district. A list of school districts requiring 

criminal background checks for student teaching is listed on the Teacher Education Services and 

Advising website, http://education.odu.edu/tes/pages/teachercandidateresources.shtml. 

 Prospective teacher candidates should avail themselves of liability or tort insurance, 

which can be obtained through membership in the Student Virginia Education Association 

(SVEA) of Old Dominion University (http://www.odu.edu/educ/svea). 

Objectives 

 The teacher candidate internship experience will provide candidates with opportunities to do the 

following: 

1. Assess personal/social suitability for teaching and evaluate choice of major/concentration 

and grade-level interest. 

2. Experience all roles of a Professional Educator (instructional and non-instructional) 

through planned sequenced activities in a 6, 10, or 14-week program. The number of 

weeks for the internship is determined by the candidates program of study.  

3. Apply principles and methods from the knowledge base of the professional program. 

4. Gain experience working with students with diverse learning needs. 

5. Experiment with alternative strategies to increase student learning. 

6. Gain experience working with students from diverse cultural, linguistic and 

socioeconomic backgrounds. 

7. Observe and practice classroom management strategies. 

8. Communicate and discuss all phases of experiences with both the clinical faculty and the 

university supervisor. 

http://education.odu.edu/tes/pages/teachercandidateresources.shtml
http://www.odu.edu/educ/svea


Old Dominion University                                                                  Darden College of Education

    

 7  

 

9. Receive feedback from structured observations and conferences with suggestions for 

improvement from the clinical faculty supervisor and university supervisor. 

10. Practice the skills identified in the instruments used to assess teacher candidates. 

11. Gain knowledge of classroom and school policies and procedures. 

12. Gain knowledge of parent involvement activities and practices. 

13. Become a Professional Educator through self-evaluation, problem solving and reflection 

on the teaching and learning process. 

      Eligibility Requirements 

Every candidate enrolled in an approved teacher preparation program at Old Dominion 

University who plans to obtain a teacherôs license must complete the teacher candidate 

internship.  Applications for internship are approved by the candidateôs academic advisor and the 

Director of Teacher Education Services and Advising and are submitted to the Office of Teacher 

Education Services and Advising by the deadlines established for each semester. The Director of 

Teacher Education Services and Advising reviews all applications and candidates are notified of 

their status by means of an eligibility checklist. Candidates must have completed all content and 

professional education courses prior to the internship. The internship is normally completed 

during the last full semester of the teacher education program. 

Application and Placement Procedures 

1. Applications for the teacher candidate internship may be obtained from the Office 

Teacher Education Servicing and Advising website at http://education.odu.edu/tes.  

Please check the posted schedule for internship application deadlines.  Applications are 

normally due four to six months in advance. 

http://education.odu.edu/tes
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2. When applying, the candidate may request a choice of school divisions in which he/she 

would prefer to complete the internship; however, placements are made jointly with the 

school divisions and requests are not guaranteed.   

3. Completed applications are reviewed and placement requests discussed with candidates 

as needed. 

4. Specific student teaching assignments are appointed by the Office of Teacher Education 

Services and Advising in cooperation with local public school district administrators and 

professional staff. 

5. Minimum criteria for clinical faculty include the following: 

a. A regularly employed teacher or supervisor. 

b. Willing to participate in workshops and meetings held for clinical faculty. 

c. Posses a valid, full teaching license. 

d. Have a minimum of three years successful teaching experience. 

e. Willing to accept the responsibilities of the clinical faculty position. 

f. Show evidence of genuine professional interest and provide for positive learning 

experiences. 

6. Each school district accepting teacher candidates must enter into an agreement with the 

university concerning the placement of teacher candidates. 

7.  Candidatesô preferences are considered in determining placements; however, due to the 

availability of qualified teachers, distance from campus, supervisory requirements and 

other factors, candidates cannot be assured of obtaining their first choice. Candidates may 

not contact the school districts or schools to make their own internship arrangements.  

The Office of Teacher Education Services and Advising makes the final decision 

regarding all placements. 
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8. Candidates may request to be placed at schools in the same districts where relatives 

attend or work.  However, candidates may not be placed in a school where relatives 

attend or work.  This is to ensure candidates receive the most objective experience.  It is 

the candidatesô responsibility to disclose if they have a relative attending an assigned 

school for placement. 

Professional Seminars/Meeting Schedule 

  All teacher candidates are to participate in professional seminars during the internship 

semester.  The purpose of these seminars is to link the university/school experience and practice 

to the knowledge base of the professional program. These seminars focus on classroom and 

school issues. They also include opportunities for discussion with peers and university faculty. 

Teacher candidates must schedule an introductory meeting and introduce themselves to their 

clinical faculty prior to the beginning of the teacher candidate internship semester. Teacher 

candidates must attend all scheduled seminars. Make-up assignments will be required for any 

absences. Teacher candidates will provide the seminar schedule to clinical faculty. 
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Professional Partnerships 
 

 Partnerships begin with an honest discussion about needs.  Professional partnerships are 

rooted in mutual concerns, benefit, and trust.  Merging sound aspects of educational theory and 

research-based practice has been the long accepted tradition behind internships for pre-service 

teacher education programs.   

  Professional partnerships between schools and universities serve the personnel and staff 

development needs of public schools.  For example, if a school identifies a need to hire teachers, 

placing teacher candidates in that setting is an unparalleled way of allowing school personnel to 

observe ñfirst handò the strengths of potential hires.  Benefits to university personnel include the 

opportunity to determine the effectiveness of teacher preparation programs and to 

research/communicate with teachers about the intricacies of their craft. 

 

 

 

 

 

 

 

 

 

 

On a more personal level, teacher candidates and clinical faculty also form professional 

partnerships.  The internship experience is a rare opportunity for teaching colleagues to work 

together to improve teaching effectiveness.  The mentors frequently sharpen their instructional 

skills by articulating why they do what they do; the novices can afford to take risks in a 

Teacher Candidate

University

Professional
Development
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supportive environment.  Clinical faculty benefit from their teacher candidateôs enthusiasm; 

novices benefit from their clinical facultyôs experience.  Professionally, aligning oneself with a 

colleague feels good.  For too long, the isolation of teaching has frustrated novices and veterans 

alike.  Knowing that you can honestly solve problems and make collegial decisions creates 

trusting and lasting relationships. 

A successful teacher preparation program is deeply rooted in the professional 

relationships developed among school principals, clinical faculty, teacher candidates, and 

university supervisors.  Although the relationships among the professional development depicted 

on the triad can be imprecise, a cooperative spirit strengthens partnership.  Welcome to the 

internship experience!  Teacher candidates are an integral partner in the evolving process of 

creating a stronger teaching profession. 
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Conceptual Framework:  Educator as Professional 
 

The Darden College of Education, the College of Arts and Letters, and the College of 

Sciences as a whole accept the responsibility of preparing professionals for the schools.  These 

professionals are characterized both by their responsibility for making decisions in the context of 

the world of practice and by their increasing ability to make wise and informed decisions based 

on sound knowledge, guided by experience and scientifically-based research; thus, the theme of 

the conceptual framework of all professional education programs at Old Dominion University is 

the Educator as Professional.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Evolution of the Conceptual Framework 

 

 During 1990-1991 the Commonwealth of Virginia proposed new regulations, which 

restricted the number of professional education courses offered within the College of Education 

with the exception of physical education and occupational and technical studies. With consent of 
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college and university governance, fifth year and five year programs were developed for teacher 

candidates after completion of the baccalaureate in a discipline. Candidates in middle and 

secondary programs completed an undergraduate degree with a discipline in Arts or Sciences. 

The Council of Teacher Education was formed to work collaboratively on design of curriculum 

and determines policy and practice for the unit. 

 The unit developed the conceptual framework of Educator as Professional to reflect 

content as well as pedagogy. Revisions were made in 1998 and a third revision was completed in 

2001. A coherent statement of the mission of the unit has continued to evolve.  

University and Unit Mission and Vision 

1. University Mission and Vision 

The mission and vision of the university was published in the Old Dominion University 

Strategic Plan 2005-2009: Old Dominion University Changing Lives in 2005.   

The Universityôs mission statement is as follows: 

 Old Dominion University promotes the advancement of knowledge and the pursuit 

of truth locally, nationally, and internationally. It develops in students a respect 

for the dignity and worth of the individual, a capacity for critical reasoning and a 

genuine desire for learning. It fosters the extension of the boundaries of 

knowledge through research and scholarship and is committed to the preservation 

and dissemination of a rich cultural heritage. Old Dominion University is old 

enough to value tradition yet young enough to facilitate change. In a spirit of 

creative experimentation, innovation, research, and technology, the University is 

ready to meet the challenges of the twenty-first century.   

 

 Throughout the explicit strategic planning process, the principles provided a 

unified  theme. ñExcellenceò applies to all programs, all levels of instruction, 

indeed, everything  Old Dominion does.  Research can stimulate, motivate, and 

direct all University efforts,  from undergraduate research projects and courses to 

graduate and postgraduate work.   In fact, during the second phase of the 

planning process, certain refinements in the  wording of the principles emerged 

(e.g., the need to state explicitly that the first principle  related to both 

undergraduate and graduate academic quality and that the second  principle 

included creative activity as well as research).  In the strategic plan presented 

 here, those revised guiding principles have, in fact, become the Universityôs seven 
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major  strategic goals for the next five-year period (January 1, 2005 through 

December 31,  2009):  

  

 1. Increase undergraduate and graduate academic quality, retain faculty, 

 and gain a national reputation for excellence (to be among the nationôs 

 top 100 public research universities).  

 2. Create an agenda and a climate that encourage research and creative 

 activity.  

 3. Improve the quality and productivity of graduate programs.  

 4. Create a viable, lively campus community.  

 5. Integrate and improve academic and administrative programs and 

 services.  

 6. Make the University sensitive to the people and needs of the region and 

 world  around it.  

 7.  Find the means necessary to accomplish all of the above.  

 

 The Mission Support section describes in detail the principles and practices that 

underlie the Universityôs undergraduate and graduate teaching, research, and 

service missions: a sound general education program; critical thinking; diversity; 

academic freedom; serving the needs of the local, national, and international 

communities, including military members and their families; and collaborating 

with government, industry, and alumni.  Finally, the Major Goals of the 

University are described under the following headings:  Students; Faculty; 

Academic Programs; Teaching; Research, Scholarship and Creativity; Distance 

Learning; Life-long Learning; Community Service; Student Life; Alumni; and 

Quality.  Both the core mission statement and the detailed supporting statements 

constitute the foundation of all aspects of the strategic plan laid out in this 

document. 

 

2. Unit Mission and Vision 

 The unitôs mission and vision statements are intended to clearly provide a 

comprehensive picture of its endeavors and aspirations.  The unitôs mission and vision 

statements are intended to be complementary and supportive of the university in the role 

it plays.    

3. College Mission 

 The major purpose of Old Dominion Universityôs Darden College of Education is to 

prepare professionals who have knowledge of their disciplines, ability to provide state-of-the-art 
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practice with students and clients of various cultural and socioeconomic backgrounds, and 

attitudes that reflect commitment to teaching and service, as well as lifelong professional growth 

and development. This is fostered through faculty and administrators who are committed to 

professional excellence and innovation in scholarship, teaching, and service.  

Core Values 
 

Professionalism  

Innovation  

Collaboration  

 

Value-Added 

 

The work of the college reflects three core values that serve as the driving forces 

underlying the various activities within the college.  

Professionalisméis the ability to make informed decisions that have important 

consequences based on an understanding of grounding principles in a field.  

Innovationéis the search for novel products, processes, skills, and practices to 

substantially improve outcomes in a field; development of varied ways to use 

existing products, processes, skills, and practices to improve outcomes.  

Collaborationé is working collectively to solve complex problems in the context 

of a shared vision, open communication, and mutual respect and trust. It is a 

richer, more dynamic process than simply cooperation and coordination.  

Value-Added: The core values, taken together, provide ñadded valueò to the 

activities that take place within the college, whether in teaching, scholarship, or 

service.   

 

These core values will guide the activities and programs in which the Darden 

College of Education invests its efforts in the upcoming years. Each of these 

values represents a multifaceted set of components and influences that have been 

elaborated to develop rubrics that can be used to measure the extent to which 

activities within the college reflect the core values 

  

Purpose and Goals 

 Old Dominion University's major purpose in its teacher education programs is to prepare 

professional educators who have knowledge of their teaching disciplines, skills to practice state-

of-the-art instruction to students of diverse cultures, and dispositions that reflect a commitment 

to teaching and learning.  The programs embrace the following broad goals (adapted from Lee 



Old Dominion University                                                                  Darden College of Education

    

 16  

 

Shulmanôs ñKnowing and Teaching:  Foundations of the New Reform,ò (1987, 1992, 2001) and 

the Interstate New Teacher Assessment and Support Consortium (INTASC) principles.  

 

A. Knowledge of their professional field(s)  

B. Discipline-specific knowledge of principles and strategies, which pertain to classroom 

 organization and instructional practices  

C. Knowledge of curricular content, organization, instructional materials, formal and 

 informal assessment instruments and technology  

D. Knowledge of learners' developmental characteristics, learning styles, and diversity that 

 will ensure the continuous intellectual, social, and physical development of students 

E. Knowledge of educational contexts, ranging from group dynamics in classrooms, to the 

 governance and financing of school divisions, to the characteristics and expectations of 

 the parents and communities which schools serve  

F.  Knowledge of educational values, purposes, ends, history, and philosophy that pertain to 

 schooling in a democracy and one that is increasingly global in its outlook  

G. Ability to implement the various domains of knowledge about content, pedagogy, and 

 schooling in a variety of educational settings  

H. Ability to conduct research and utilize research findings in decisions to improve long-

 range planning, school operation, and student learning  

I. Ability to assess diverse learnersô achievements and to make changes for future 

 improvements 

J. Ability to work collaboratively with professional colleagues both in schools and external 

 agencies that promote studentsô learning, safety, and well-being.  

 

The Unit's Model  
 

 In his article "How Can We Create Quality Teaching?"  Wise (1993) declares that we  

 

must move toward a profession of teaching.  He observes the following:  

 

 Established professions require practitioners to acquire a sound body of 

knowledge on which to base their decisions about how to proceed in complex 

situations. Likewise, schools of education must ensure that their programs teach 

essential knowledge, established and current research findings and sound 

professional practice. This preparation means a full liberal arts education to 

provide a broad cultural awareness and concentration in one field; professional 

and pedagogical education to convey knowledge about the context of teaching 

and about children, teaching, and learning; and practical preparation to 

develop teaching skills (p. 2). 

  

 More recently, Wise (2003) in a testimony to the U.S. House of Representatives states 

ñcontent knowledge is only one indicator of readiness to teach.ò He further testified that 
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candidates should ñhave required or developed not only content knowledge but the ability to 

teach it so that students learn.ò 

 The Darden College of Education has embraced this perspective and has structured its 

traditional and distance education programs accordingly.  The conceptual framework that infuses 

ALL of the unit's programs is the Educator as Professional.  As a national leader in the field of 

technology-delivered distance learning, Old Dominion University is committed to providing 

academic programs to a diverse national and international population (University Catalog).  The 

unit has participated in the delivery of degree programs to TELETECHNET sites throughout the 

country and to the regional centers by use of the virtual classroom.   

 The teacher preparation program in interdisciplinary studies (Prek-6) and special 

education is available at all sites, as is the Master of Science in Education-Elementary Education 

and the Master of Science in Education-Special Education.  The Master of Science in Education-

Educational Leadership and the Master of Science in Education-Reading Education are broadcast 

through the use of the virtual classroom to the universityôs regional centers.  The Master of 

Science in Education-Special Education is also available through video streaming technologies.  

Candidates at distance sites receive the same instruction and complete the same requirements as 

native candidates, since all instruction originates from the Gornto Center on the main campus.  

Thus, the conceptual framework Educator as Professional serves as a consistent basis for 

curriculum design and performance outcomes. 

 

 

 

 

 

 

 

 

 

 



Old Dominion University                                                                  Darden College of Education

    

 18  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Summary of Unitôs Conceptual Framework 

 

1. Unit Purpose  

The purpose of the Educator as Professional conceptual framework and education unit at 

Old Dominion University is to develop professional educators--educators who can use their 

pedagogical and academic abilities to educate learners.  As candidates enter into teacher 

education through criteria-based admission, work through their early field experiences, and move 

through other phases addressed within the conceptual framework, emphases are placed upon 

acquisition or nurturing of knowledge of a discipline, applied skills in various culturally diverse 
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environments, increased use of instructional technology, and dispositions which reflect 

commitment to education and future career development. 

2. Unit Model 

The model developed to prepare professional educators at Old Dominion University is 

based upon acquisition and development of intellectual and experiential processes needed by 

educators.  The conceptual framework of the unit consists of seven separate phases that basically 

represents the Educator as Professional.  The unitôs programs will reflect a majority of these 

seven phases, but not necessarily all, since some programs are at the initial level while others are 

at the advanced. 

In Phase 1, General Education, candidates develop academic skills and perspectives 

related to the fine arts, sciences, and technology.  All university students are subject to meeting 

these expectations.  During Phase 2, Early Field Experiences, candidates observe/participate for 

a minimum of 30 hours and explore the many facets involved in the work of teachers.  

Candidates are screened during this phase in accordance to established teacher education 

program criteria for admission at their first transition point.  Those admitted will be able to 

continue into their academic preparation through Phase 3, Content Specialty.  Candidates 

master knowledge of their selected education discipline(s) and develop the scholarly processes of 

that discipline.  Phase 4, Discipline-Specific Skills, ensures that candidates acquire the 

knowledge and processes associated with learner development and instructional theories, 

technologies, and strategies.  Prior to proceeding to the next phase, candidates are assessed in 

transition in terms of academic progress and dispositions.  In Phase 5, Practica/Internships, 

candidates become intensely involved with school cultures, curricula, and school-based 

instruction.  Candidates are assessed throughout this phase in order to determine the adequacy of 

their skills as demonstrated within the field.  Those denied admission are not allowed to engage 
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in any practica or internship.  The Professional Educator emerges through Phase 6.  Through 

their experiences, candidates have moved toward mastery of the content and pedagogy of their 

specialty and have become committed to professional growth.  Unit programs assess candidates 

at this last transition point prior to graduation.  Other unit programs, structured for licensure at 

the graduate level, continue to monitor candidates as they proceed toward completion.  Through 

Advanced Professional Studies in Phase 7, professional educators have the opportunity to 

acquire theoretical knowledge and practices as well as develop leadership skills and scientifically 

based research competencies.  Pursuance of these characteristics exemplifies a deep commitment 

to high scholarly goals within a chosen career path.   

3. Unit Outcome 

The major outcome of teacher education programs at Old Dominion University is 

excellent preparation of professional educators at the initial level.  At the advanced level, the unit 

prepares professionals who are master teachers, reading specialists, math specialist, speech 

language pathologists, counselors, library media specialists, administrators and educational 

leaders.  In addition, the unit is committed to the professional growth of all educators within the 

region, as well as distance learning sites.  

In summary, the faculty of the college assists individuals in achieving professional 

success by providing experiences through many of the conceptual framework phases as 

portrayed in the unit's model.  Thus, professional educators graduate from programs as (1) 

emerging scholars of their teaching or educational support specialty, (2) philosophers and 

theoreticians about education, (3) life-long, inquiring learners, (4) effective practitioners, (5) 

resource seekers, (6) educational decision-makers and problem-solvers, and (7) members of a 

professional community. 
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Policies and Procedures for Internship 

Internship Calendar 

 Each semester, the Office of Teacher Education Services develops a calendar for teacher 

candidate internships. The calendar provides the beginning dates of each placement and the 

ending date for the internship. All teacher candidates must complete a 6, 10, or 14-week 

experience. The length of the experience is based upon the candidates program of study. 

School Schedule 

 The teacher candidate is expected to follow the arrival and dismissal times established by 

the school for its regular teaching staff and to follow the clinical facultyôs daily schedule, 

including any assigned lunch, bus, or playground supervision.  Attendance is expected at all 

faculty meetings, staff development workshops, open houses, parent-teacher conferences, and 

other professional activities.  Teacher candidates follow the holiday schedule of the school 

district to which they have been assigned, not the University calendar or holiday schedule. 

Absence Policy 

 Teacher candidates are expected to be at their assigned schools every day.  Absences 

from internship are acceptable only in case of personal illness or death in the immediate family.  

In case of illness or a death in the family, the candidate must contact the school supervisor and 

university supervisor as early as possible, but no later than 7:00 a.m. the day of the absence.  

Teacher candidates are allowed one day of personal leave that may be used for personal business 

or interviews for teaching positions. 

 Excessive absence will result in extension of the internship experience or dismissal.  

Excessive absence is defined as over three days (i.e., two days of illness and one day of personal 

leave). 

Substitute Teaching 
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            Teacher Candidates cannot be used as substitute teachers. If an emergency arises and a 

substitute teacher is needed in another classroom, the teacher candidate may be allowed to 

assume responsibility for the clinical facultyôs classroom, while the clinical faculty assists in the 

other classroom. 

Additional Coursework and Outside Employment   

 The internship experience consists of professional seminars and the internship. 

Coursework other than the internship must be approved by the candidateôs advisor and the 

Director of Teacher Education Services and Advising.   The internship experience is a full-time 

academic responsibility.  Public schools have expectations for the achievement and growth of 

their pupils; therefore, teacher candidates must be prepared to devote their time and energy to 

internship duties and providing the best possible instruction and learning environment for pupils.  

Outside employment during teacher candidate internship may impede teaching performance and 

is highly discouraged.  If a candidate is employed or taking classes, the teaching internship 

takes precedence. Missing intern duties such as faculty meetings, IEP meetings, or parent/teacher 

meetings will result in a failing experience. 

Internship with Mentor Option 

 In some instances, a teacher candidate may be offered a teaching contract prior to the 

start of the internship.  If the candidate has completed all coursework, all assessments and other 

program requirements, has the appropriate GPA, is recommended by his/her advisor, and the 

school is willing to provide a qualified mentor, the Darden College of Education will allow the 

candidate to complete the internship experience while under contract.  This option must be 

approved in advance through the appropriate Department Chair and the Director of 

Teacher Education Services and Advising. For more information on this policy please go to 

http://education.odu.edu/tes/pdf/MentorOptionPolicyForm.pdf  

http://education.odu.edu/tes/pdf/MentorOptionPolicyForm.pdf
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Professional Dispositions 

All teacher candidates are expected to conduct themselves in a professional manner at all times 

during the internship experience. As a professional, all students, parents, colleagues, 

administrators and other individuals should be treated with respect. In addition, this professional 

behavior extends beyond the school day. Teacher candidates are expected to review all social 

networking materials to ensure all material is deemed appropriate for certification of ñpositive 

moral characterò for the Virginia Department of Education.   

School Policies 

 Teacher candidates must follow the local school district policies and procedures as well 

as the individual schoolôs policies as they apply to regularly employed staff.  Teacher candidates 

should become thoroughly familiar with school policies, read the faculty handbook and the 

teacher internship handbook, and know emergency procedures. 

Corporal Punishment 

 Teacher candidates must not administer corporal punishment to pupils under any 

circumstances. 

Change of Placement or Withdrawal 

 Infrequently, a change of placement or withdrawal may be necessary.  The school district 

or the university supervisor may request removal of a candidate from the field setting after 

discussion of the situation with the Director of Teacher Education Services.  Withdrawal 

procedures from student teaching require significant discussion. The Director of Teacher 

Education should be informed of a decision to withdraw by the teacher candidate. The teacher 

candidate should also inform the clinical faculty and supervisor. The Director of Teacher 

Education Services will inform the school district human resources office. The procedures for 
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withdrawal from the course through ODU is the same as for other University classes and is the 

responsibility of the student.  

  Decisions concerning subsequent placement in new internship situations are made by the 

Department Chair and the Director of Teacher Education Services and Advising. This process is 

a different procedure and based on individual situations. University supervisors and teacher 

candidates should confer with the Director of Teacher Education Services about the individual 

situation. 

Placement at Schools with Relatives 

 Teacher candidates may be placed in the same school district  where a person they are 

related to attends or works.  However, teacher candidates may not be placed in the same school 

where a person they are related to attends or works.  It is the candidatesô responsibility to 

disclose if they have been placed at a school where a person they are related to attends or works. 

If a candidate is found to be placed at a school where a relative attends or works, they will be 

removed from the placement and have to complete their student teaching in the next semester. 

 

Responsibilities of the Teacher Candidate 
 

 The primary role of the teacher candidate is to successfully carry out the internship 

assignment.  The internship is viewed as a critical stage of transition from the status of college 

student to the status of Professional Educator.  The internship is a privilege and therefore carries 

with it certain responsibilities.  

Introduction and Orientation 

 Teacher candidates must attend a scheduled orientation session with the Director of 

Teacher Education Services and Advising and an orientation session with their university 

supervisor.  Teacher candidates must schedule an introductory meeting and introduce themselves 
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to their clinical faculty prior to the beginning of the internship semester.  This meeting will 

address the following: 

Time Commitments 

Å Beginning and ending dates of semester 

Å When the school day begins and ends (teacherôs hours) 

Å School calendar - teacher candidates follow the district calendar 

Å Procedures and schedules for inclement weather and other emergency circumstances 

Å Reviewing the curriculum to be covered in the course 

Å Checking out textbooks and other teaching materials from the clinical faculty 

Å Agreeing upon a plan for assuming teaching responsibilities 

Å Obtaining a Faculty Handbook and Student Handbook from the clinical faculty and 

reviewing administrative regulations and routines 

Å Becoming familiar with the existing discipline plan 

The First Week of Teacher Candidate Internship 

Å Locate those campus facilities to be used, (i.e., library, textbook room, audio visual 

supply room, department workroom, faculty lounge, auditorium, counseling facilities, 

etc.) 

Å Meet other members of the staff (i.e. principal and assistant principal, department 

chairperson, librarian, counselors, teachersô aides, etc.) 

Å Become acquainted with the pupils and prepare a seating chart as needed 

Å Observe and discuss class interactions with the teacher 

Å Become familiar with other daily procedures (i.e. staff check-in, check-out, bulletins, 

mailbox check, etc.) 
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Teaching the Class - Teacher candidates should plan to assume control of the class gradually. 

To help this process, the teacher candidate should do the following: 

Å Plan cooperatively for instruction.  The plans should include, but not be limited to, 

instructional goals and objectives, anticipatory set, the subject material to be covered, the 

instructional procedures to be used, specific modifications for students with special 

needs/disabilities, lesson closure, the audiovisual materials and other supplies to be 

incorporated, procedures to objectively evaluate pupil achievement, and criteria for 

making adjustments in instruction. 

Å Provide clinical faculty with copy of lesson plans 3 days prior to teaching. 

Å Systematically introduce a variety of teaching materials and strategies and evaluate the 

impact of each in order to determine those which are most appropriate. Please see 

section two ï impact on student learning for further detailed instructions on how to 

conduct this unit. 

Å Develop and implement procedures for managing the class effectively during instruction 

based on academic and behavioral strengths and weaknesses, including group/ individual 

techniques. 

Å Develop strategies to directly teach those students who display difficulty in complying 

with classroom routine/ expectations. 

Å Maintain sensitivity to students from culturally and linguistically diverse backgrounds. 

Å Determine the studentsô developmental levels and provide commensurate instruction. 

Å Participate in the evaluation and documentation of student progress and attendance. 

Å Demonstrate an ability to continually assume greater responsibility in conducting the 

classes. 
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Professional Obligations - Teacher candidates must be responsible for their professional 

growth.  To accomplish this, candidates should do the following: 

Å Contact the school, clinical faculty, and university supervisor in a timely manner if illness 

prevents attendance. 

Å Become involved in the total school program by participating in school assemblies, 

faculty and department meetings, P.T.A. meetings, athletic events, stage productions, 

parent conferences, in-service activities, and educational partnership and school volunteer 

programs; meet with the clinical faculty, apart from class time on a regular basis to 

review the instruction to date, critique teaching performance, and assist in planning daily 

lessons for the upcoming week. 

Å Confer with the university supervisor on a regular basis. 

Å Provide the university supervisor with a classroom schedule. 

Å Observe, if appropriate at the end of the semester, the teaching of other master teachers in 

the building.  Arrangements must be made with the clinical faculty, the university 

supervisor, the principal, if appropriate, and with the teacher to be observed. 

Å Ongoing completion of oneôs Professional Portfolio during internship experiences 

(portfolio preparation process begins prior to internship); Maintenance and submission of 

documentation. Please see section three ï Portfolio  -  for further detailed instructions on 

how to conduct this unit 

Å Teacher candidates are responsible for completion and submission of certain evaluation 

documents.  Candidates should do the following: 

Å Keep a copy of all evaluations for your records. 

Å Complete the evaluations of your university supervisor, clinical faculty, 

and the Darden College of Education/Teacher Education Service (these 
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evaluations are due at the completion of the internship experience). 

These evaluations should be submitted online and returned to the Office of 

Teacher Education Services and Advising, Education Building, Room 

152.   

Questions Teacher Candidates Should Ask 

General School Information 

Å May I have a floor plan of the building?  A tour? 

Å What is the average class size?  Total school population? 

Å Is there a school lunch program?  Breakfast program? 

Å What are the facilities that can be used by the teacher and class, such as: audiovisual aids, 

maps, library, computers, and photocopier? 

Å What resource teachers (Nurses, Counselors) are available? 

Procedures and Policies 

Å What time do classes begin and end?  What are the schoolôs hours? 

Å What will be my schedule? 

Å May I have more information on general school policies?  Procedures for evaluation of 

teachers? 

Å What is the procedure if a teacher cannot be in school? 

Å What extracurricular activities and meetings will I be expected to attend? 

Å What policies and procedures exist regarding confidential student records and student 

privacy, heath and attendance information, classroom visitors, non-staff persons observed 

on school premises, and release of students for appointments? 

Classroom 

Å How are SOL goals incorporated?  What assessment process is used? 
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Å What does the clinical faculty expect of me and what content/skills will I teach? 

Å What lesson plan format is acceptable?  Are classes grouped by academic ability? 

Å What is the grading policy? 

Å How are discipline problems handled? 

Å What are the major interests and activities of the pupils? 

Å Do you expect a teacher candidate to contact parents? 

Å What expectations are there regarding emergency procedures and safety? 

Personal Concerns 

Å What is the proper dress for the internship experience? 

Å How will I know how well I am doing? 

Å What is the professional background of my clinical faculty?    

Å May we establish a scheduled, routine time when we can discuss my performance? 

Å What is your philosophy of education? 
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CHECKLIST OF TEACHER CANDIDATES INTERNSHIP EXPERIENCES  

The selected experiences listed below are generally present in the internship situation.  Experiences will vary 

according to the type of school you are in and the method employed by your clinical faculty, as well as the subject 

matter taught. 

 
Experience 

 

Knowledge of Educational Expectations 

Upon Completion of 

Described Experience 

Check Column 

Date 

Review terminology of essential elements of instruction (focus, objective(s), 

instructional input, monitor and adjust, practice, closure) _____ _____ 

Relate Bloomôs Taxonomy to formulation of lesson objectives and questioning 

strategies _____ _____ 

Apply components of effective lesson design into daily lesson plans _____ _____ 

Read the school district evaluation instrument for classroom teachers _____ _____ 

Understand the developmental tasks of typical students in your classroom _____ _____ 

   

Understanding of School and Community   

Request a tour of school grounds _____ _____ 

Learn about school office personnel and special pupil services _____ _____ 

Study student handbook for school attendance and discipline policies _____ _____ 

Give remedial help to candidates _____ _____ 

Conduct a parent-teacher conference _____ _____ 

Know the community by attendance at P.T.A. or school board meetings _____ _____ 

   

Elements of Classroom Organization and Management   

Take roll, record attendance and distribute materials _____ _____ 

Create bulletin board (instructional focus) _____ _____ 

Keep record of student progress; daily grades, tests and homework  _____ _____ 

Write a classroom discipline plan with clinical faculty featuring classroom 

expectations (no more than five) and positive and negative consequences for minor vs. 

major violations _____ _____ 

Provide a system for missed assignments and make-up work _____ _____ 

Make a seating chart _____ _____ 

   

Utilization of Instructional Materials    

Prepare transparencies, charts, felt board _____ _____ 

Use chalkboard, maps, visual aids and other supplemental materials _____ _____ 

Operate a copy machine, video, film projector, and tape recorder _____ _____ 

Set up demonstrations and hands-on activities with supplementary materials _____ _____ 

Locate references, curriculum guides, visuals, and teaching materials in media center _____ _____ 

Incorporate Computer Education and Educational Technology Resources _____ _____ 

   

Implementation of Classroom Instruction   

Deliver well-prepared, thorough lessons _____ _____ 

Write an instructional unit; implement unit during teacher candidate internship 

experience _____ _____ 

Construct diagnostic tools such as written and oral quizzes on tests _____ _____ 

Introduce study skills and strategies to learners _____ _____ 

Incorporate motivational elements (knowledge of results, level of concern, feeling, 

tone, success, interest) _____ _____ 

Include variety, meaning, involvement, and novelty to promote student interest _____ _____ 

Incorporate interdisciplinary methods (music, art, writing, drama, physical education) _____ _____ 

Adjust instructional activities and procedures to provide for diverse learner needs, 

appropriate accommodations, and learner characteristics _____ _____ 

Include accommodations/modifications for students with Individualized Education 

Plans (IEPs) _____ _____ 

Establish objective procedures, conduct frequent direct assessment of effectiveness of 

group/individual instruction, and adjust instruction as needed  _____ _____ 
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DOôS AND DONôTS 
 

 No handbook would be complete without doôs and donôts.  Read through the following 

list carefully. 

 

DO: 

1. Call your clinical faculty or the designated school contact as soon as you receive your 

assignment. 

2. Read through your Handbook before you begin your assignment. 

3. Get along with your clinical faculty (even if you have philosophical differences!). 

4. Accept advice from your clinical faculty with an open mind. Try to avoid 

misunderstandings. 

5. Willingly accept assignments from your clinical faculty and your university supervisor. 

6. Ask for feedback from your clinical faculty and your university supervisor. 

7. Be professional at all times.  Dress professionally.  Be on time.  Treat staff members 

professionally. 

8. Attend extracurricular activities, faculty meetings, and student teaching seminars. 

9. Ask to review your schoolôs handbook and the districtôs policy/procedure manual. 

10. Be concerned about each and every one of your students.  Listen to your students and be 

fair.  Treat each individual with politeness and respect. 

11.  Realize that having a teacher candidate is hard work.  Be appreciative! 

 DO NOT:

1.        Argue with your clinical faculty.  Remember, he or she is an experienced, seasoned 

teacher and you are a guest in his/her room. 

2. Try to be one of the students.  You are their teacher. 
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3. Touch students in a way that may be questioned by students, parents, or 

administrators, or use inappropriate language or unapproved instructional 

activities/materials. 

4.         Date a student. 

5. Social network with students (Facebook, MySpace, Twitter, etc.) 

6. Counsel students one-on-one behind closed doors. 

7. Have a conversation with a parent without the presence of your clinical faculty. 

8. Gossip or complain to other teachers in your building. 

9. EVER be late or absent if you can help it. 

10. SUBSTITUTE during your internship assignment (even if you are a certified substitute) 

unless it has been cleared with your university supervisor or the Director of Teacher 

Education Services and Advising. 

11. Spend time in the teachersô lounge. 

12. Keep concerns to yourself. Talk to your university or call the teacher education services 

office. 
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Responsibilities of the Clinical Faculty 

 
The responsibility of the clinical faculty is to assist the teacher candidate in 

understanding and assuming the role of the Professional Educator. This demands supportive 

supervision, modeling, guidance, and feedback on the part of the clinical faculty. A successful 

internship experience most frequently occurs when the clinical faculty acts as a personal 

confidante, instructional guide, and professional advisor. The following pages review and give 

specific examples of each of these major responsibilities:  

Personal Confidante 

1. Acquainting the teacher candidate with the school, staff, students, teacher, parents and 

 community by:   

¶ Conferring with the teacher candidate and building administrator to review district 

expectations during the workday, including the beginning and ending dates of the 

internship. 

¶ Introducing the teacher candidate to the school community and explains his/her 

role in the manner which enhances the teacher candidateôs chance for success. 

¶ Creating an atmosphere of acceptance of the schoolteacher on the part of the 

pupils, parents, faculty and school community.  

¶ Touring the campus with the teacher candidate and provides a map of the school.  

¶ Reviewing school policies, regulations and practices.  

Instructional Guide  

2. Orienting the teacher candidate to classroom rules, organization and management by:   

¶ Sharing plans for creating a positive classroom environment and motivating 

students to succeed. 
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¶ Introducing the teacher candidate to classroom routines and rules, seating 

arrangements and other organizational plans. 

¶ Familiarizing the teacher candidate with excuse forms, hall passes and other 

standard school forms.  

¶ Reviewing the Student Handbook and the Faculty Handbook. 

¶ Explaining procedures for notifying parents regarding grades and/or discipline 

policies including letters, phone calls and conferences.  

3. Providing a desk or work place, necessary instructional materials, resources, supplies 

and equipment. The clinical faculty should:   

¶  Supply copies of textbooks, curriculum guides, charts, planning book, etc. 

¶  Explain the schoolôs policy of the use of copiers and paper allotments. 

¶  Take time to teach the teacher candidate how to use copiers, media equipment and 

other machines including computers.  

4. Guiding lesson plans and material development. The clinical faculty should:   

¶ Assist the teacher candidates in examining and discussing the clinical facultyôs 

plans and the reasons for choice of methods, materials and activities. 

¶ Explain goals and objectives in relation to scope and sequence. 

¶ Give specific help in the selection of instructional materials, including outside 

resources. 

¶ Assist the teacher candidate in developing his/her own teaching plans.  

¶ Demonstrate how to provide for individual student differences.  

¶ Suggest ways to check for student understanding and model how to monitor and 

adjust teaching.  



Old Dominion University                                                                  Darden College of Education

    

 36  

 

¶  Give constructive feedback on lesson plans before and after lesson. 

¶  Assist the teacher candidate in preparing a substitute folder.  

5. Providing for positive learning experiences. The clinical faculty should:   

¶  Offer specific suggestions for developing effective teaching techniques.  

¶  Gradually increase teaching responsibilities and gradually decrease them at the 

end of the semester, allowing for a maximum amount of full time teaching 

¶  Model effective teaching techniques when appropriate, even near the end of the 

internship experience. 

6. Modeling assessment of teacher candidatesô performance, grades, records, diagnostic 

tests, and placement. The clinical faculty should do the following:   

¶  Train the teacher candidates to document and maintain records of pupil progress. 

¶  Identify students with special needs, discusses appropriate instructional 

adjustments, and reviews legally required accommodations identified in the IEP. 

7.  Acquainting the teacher candidate with tasks. The clinical faculty should:   

¶  Make the teacher candidate aware of the school calendar, announcements, 

schedules or changes in the daily routine 

¶  Schedule the teacher candidate for assistance with lunch, recess, assembly, 

detention duties, clubs and sports, etc. 

¶  Acquaint teacher candidates with the range of routine tasks such as lunch counts, 

tardies, passes, signed excuses, bathroom procedures.  

¶  Review district, school, and department policies, attendance, lunch, playground, 

nurse, counselor, lockers, phone and leaving/returning to school.  
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¶  Define authority and legal requirements of the teacher candidate in emergency 

situations (i.e. acts of violence, bomb threat, fire).  

Professional Growth  

8. Providing continuous support, conferences and feedback. The clinical faculty will:   

¶  Provide for continuous evaluation through daily/weekly conferences, report 

sheets, logs and self-evaluation shared by the teacher candidate (i.e. audio/video 

tapes). 

¶  Provide for unsupervised teaching yet is still in close proximity and can be 

contacted at all times should help be needed.  

¶  Maintain a frank, helpful and professional attitude when discussing the teacher 

candidateôs strengths and areas in need of improvement.  

¶  Attempt to immediately resolve any conflicts; if no resolution is possible, refers 

the problem first to the university supervisor and school administrator, and second 

to the Director of Teacher Education Services and Advising.  

¶  Initiate early effective procedures for a teacher candidate in jeopardy.  

9. Afford opportunities for observation/participation in related activities. The clinical 

 faculty should:   

¶  Invite the teacher candidate to extend the teacher candidate experience beyond the 

immediate classroom by attending parent conferences, clubs, events, sports 

events, student council meeting and activities, PTA meetings and faculty 

meetings.  

10. Share personal/professional growth. The clinical faculty should:   

¶ Treat the teacher candidate as a co-worker rather than a subordinate.  
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¶ Exemplify a positive, professional attitude toward teaching and all persons 

engaged in the business of public education.  

¶ Set a good example through professional behavior toward students, school, 

district and community.  

¶ Use and stress the necessity for proper language, actions and dress by teachers.  

¶ Provide or suggest professional reading.  

¶ Emphasize the importance of joining/participating in professional organizations.  

¶ Assist in the development of the Professional Portfolio by the teacher candidate.  
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Responsibilities of the University Supervisor  

The university supervisor is vital to the development of a high quality field experiences program.  

As the liaison representing the Darden College of Education and Old Dominion University, the 

supervisor will observe, evaluate and confer with teacher candidates and the clinical faculty.  

This collegial team facilitates the planning, implementation and evaluation of experiences that 

will increase the professional competence of the teacher candidate.  University supervisors 

should ensure the purpose and goals of the Darden College of Education Conceptual Framework, 

ñEducator as Professionalò knowledge base model are being met in the host classrooms. 

Specific Responsibilities 

1. Visitations and observations by the supervisor: 

¶  Visits and observations of teacher candidates occur at least every other week 

during the internship experience. More visits/observations may be required if the 

teacher candidate is experiencing difficulty. 

¶ The initial visit should occur during the first week of the internship experience. 

¶ Two observations should be scheduled when the teacher candidate assumes partial 

responsibility for the classroom. 

¶ Two observations should be scheduled when the teacher candidate assumes full 

responsibility for the classroom. 

¶ If a candidate is having difficulty, a university supervisor will model needed 

skills. 

¶ The final observation should occur shortly before the final evaluation. 

¶ The university supervisor assists the clinical faculty in evaluating teacher 

candidates for the mid-term and final evaluation.
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2. Components of observation:  Observing the teacher candidateôs instructional performance 

is critical for professional development.  The university supervisor must be able to 

provide specific, objective feedback.  Observations consist of: 

¶ Review of lesson plans. 

¶ Observation and documentation of the actual 45-90 minute lesson. This 

observation should include a discussion of the teacher candidateôs progress with 

the clinical faculty and teacher candidate. 

¶ Identifying areas of strengths, specific areas of weakness, and strategies to 

improve area(s) for refinement. 

¶ A review of reflection journal and time record. 

The University Supervisor Report is the form a supervisor should use to collect observation data. 

3. Seminars: 

¶  Supervisors are required to provide a minimum of four seminars scheduled 

throughout the internship experience. 

¶  Supervisors should announce time and place for seminars early in the semester. 

¶  Content of seminars should address the specific needs of the teacher candidates. 

¶  Review Professional Portfolio. 

4. Establishing rapport with clinical faculty: 

¶  Meets clinical faculty and exchanges telephone numbers to facilitate   

communication, daily the first week. 

¶  Is sensitive to the needs and concerns of the clinical faculty. 

5. Relationship with the Director of Teacher Education Services and Advising: 

¶ Attends an orientation meeting prior to each semester. 

¶ Notifies the Director when candidates are in difficulty for any reason. 

¶ Submits a grade for each student no later than the last day of each semester. 
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Recommended Timeline 

 The internship semester is the most important semester in the professional teacher preparation 

program.  The internship semester demands and should receive full attention.  Unlike the 

practica, the internship experience will require the candidate to be a teacher five days a week, six 

and a half hours a day, for the length of the experience.  However, it will soon be discovered that 

the teacherôs day does not end at 4:00 p.m. Lesson plans, preparation and grading may require 

continued work far beyond the eight-hour day.  To be successful in the teaching internship 

semester, the teacher candidate may need to sharply curtail other employment.  It is wise to 

remember that the final evaluation, written by the clinical faculty, will be reviewed by all 

potential employers.  The staff in the office of Teacher Education Services and Advising request 

that your time and energy be focused on this demanding, but exciting and rewarding experience. 

Teacher candidates are required to be on duty at their assigned school for the complete school 

day during the entire experience.  Complete school day is defined as the duty for teachers in the 

building where the assignment is made.  For example, if teachers are expected to be on duty from 

7:30 a.m. to 3:30 p.m., that is the teacher candidateôs teaching day.  The professional day 

includes in-services and parent conferences. 

Phase I    ě
    Phase II    ě

                Phase III    ě

Å 1 ½  weeks - observation/participation

Å 1 ½  weeks - begin assuming partial
responsibility

Å 4 weeks - Assuming full responsibility

Recommended Experience Time Frame

Å 1 ½  weeks - observation/participation

Å 1 ½  weeks - begin assuming partial
responsibility

Å 4 weeks - Assuming full responsibility

 
 

 

The following pages will detail the activities and responsibilities for the teacher candidate, 

clinical faculty and university supervisor during each phase of the teacher candidate experience.  
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PHASE-IN SCHEDULE  
 

PHASE I:  ORIENTATION/INTENSE PARTICIPATION 

Teacher Candidate 

¶ Becomes familiar with rules, regulations and procedures of the classroom. Develops skill 

in communicating rules to pupils.  

¶ Becomes familiar with physical features of the buildings.  

¶ Becomes acquainted with and learns names of pupils. Becomes aware of friendships and 

sub-groups and with unique needs of individuals.  

¶ Observes instruction, following lesson plans prepared by clinical faculty.  

¶ Participates in classroom routine (i.e. roll taking, recording grades, handing out/collecting 

material, supervision outside classroom) and learns daily schedule.  

¶ Provides limited instruction (i.e. administering tests, tutoring, conducting short, informal 

segments of the lesson).  

¶ Participates in related activities when appropriate (i.e. faculty meetings, athletic events, 

student clubs).  

¶ Tutors individual students or small groups as assigned by clinical faculty.  

¶ Constructs teaching aids and contributes materials to a motivating, attractive learning 

environment.  

¶ Becomes familiar with content to be taught later in the semester.  

¶ Keeps reflective journal and time sheet up to date.  

¶ Updates professional portfolio.  

Clinical Faculty 

¶ Assumes responsibility for planning and conducting class but involves teacher candidate 

in lesson planning. Shares long-range plans for semester.  
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¶ Involves teacher candidate in observation, routine procedures, preparation of materials 

and interaction with students.  

¶ Sets aside special time to discuss the rationale of what the teacher candidate is observing.  

¶ Establishes standards for initial lesson planning.  

¶ Provides specific feedback to teacher candidate.  

University Supervisor 

¶ Holds orientation meeting.  

¶ Conducts seminars as scheduled.  

¶ Conferences with teacher candidate and clinical faculty about the mid-experience 

evaluation.  

¶ Is readily available for advice/support for either the teacher candidate and/or clinical 

faculty.  

PHASE II:  ASSUMING PARTIAL RESPONSIBILITY 

Teacher Candidate 

¶ Increases efforts to identify special class characteristics and to relate instruction to 

individual students, meets with individual students having problems, determines how to 

utilize special student talents.  

¶ Manages all routing tasks.  

¶ Assumes full instructional responsibility for part of the school day. Gradually assumes 

  greater responsibility for instruction, accumulating teaching responsibilities, adding one 

 subject, or period, or preparation as teaching proficiency increases. 

¶ Continues to develop instruction for lessons.  

¶ Participates in faculty meeting, parent teacher conferences, PTA meetings, etc.  

¶ Continues to maintain reflection journal and time sheet and begins to establish career file.  
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¶ Asks clinical faculty and university supervisor for specific feedback on instructional 

performance.  

Clinical Faculty 

¶ Plans cooperatively with the teacher candidate to deliver instruction, starting with small 

tasks, such as directing cooperative learning groups, jointly developing evaluation 

instruments, re-teaching concepts to small groups and providing enrichment activities.  

¶ Continuously assesses the teacher candidateôs level of competence in instruction and 

classroom management so that the teacher candidate can gain confidence before 

assuming additional responsibilities.  

¶ Models a variety of instructional techniques so that the teacher candidate develops a 

comfort level for a broad spectrum of teaching activities.  

¶ Completes and reviews with the teacher candidate and university supervisor, the 

Professional Attributes and Instructional Development Scales (mid-experience).  

University Supervisor 

¶ Conducts at least two observations of the teacher candidate.  

¶ Conducts seminars as scheduled.  

¶ Conferences with teacher candidate and clinical faculty about the mid-experience 

evaluation.  

¶ Is readily available for advice/support for either the clinical faculty or teacher candidate.  

PHASE III:  FULL RESPONSIBILITY 

Teacher Candidate 

¶ Assumes primary responsibility for planning, preparing materials and delivering 

instruction, monitoring student progress and evaluation.  

¶ Implements an effective discipline plan, including contacting parents if necessary.  

¶ Assumes primary responsibility for developing the instruments for student evaluation.  
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¶ Recommends student grade to clinical faculty.  

¶ Provides instruction that recognizes individual student needs.  

¶ Continues to maintain reflection journal, time sheet and develop a ñteacher portfolioò.  

¶ Asks the school principal to observe lesson and provide feedback.  

¶ Completes university supervisorôs evaluation.  

Clinical Faculty 

¶ Examines, critiques and provides necessary approval of teacher candidateôs plans for 

instruction and evaluation.  

¶ Contributes to the class instruction in ways that are complementary to the general class 

presentation under the direction of the teacher candidate.  

¶ Completes the final evaluation of the teacher candidate in collaboration with the 

university supervisor.  

¶ Arranges for evaluation of teacher candidate by school administration.  

University Supervisor 

¶ Conducts at least two observations of teacher candidate.  

¶ Conducts seminar as scheduled.  

¶ Conferences with teacher candidate and clinical faculty about final evaluation.  

¶ Is readily available for advice/support for either the teacher candidate and/or clinical 

faculty.  

¶ Submits final grade and evaluation for the Director of Teacher Education Services.  
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Questions from Clinical Faculty 

 There are some questions that are asked repeatedly by clinical faculty. Many of these 

questions cannot be answered unequivocally, but perhaps some insights will help guide the 

clinical faculty. 

How frequently should I leave the classroom?  Should the teacher candidate be left on their 

own? 

A survey of clinical faculty found that they were most critical of the clinical faculty who 

spent a great deal of time away from the classroom.  The view of most clinical faculty is that 

teacher candidates should not be regarded as substitutes. Rather, they should be viewed as novice 

teachers placed in the classroom to learn and grow professionally with the direct help and 

supervision of experienced teachers.  Without clinical faculty feedback, the internship experience 

becomes much less effective for the beginners.  Yet, it is also important for the teacher candidate 

to have a sense of managing the class on his or her own. Therefore, it may be advisable for the 

teacher candidate to ñsoloò occasionally for short periods of time. However, the clinical faculty 

should be in close proximity. In the final analysis, the clinical faculty retains the responsibility 

for the classroom, the students and the teacher candidate. 

What should I do when the university supervisor comes to visit? 

The university supervisor does not wish to disrupt the class. Therefore, go on with 

whatever has been planned. Each supervisorôs visit should include a discussion with clinical 

faculty and the teacher candidate. This discussion should not interrupt the regular classroom 

schedule. 

What should be done when either the teacher candidate or the clinical faculty fails to 

assume responsibilities? 

Realizing that each partner may have a different perception of a situation, both parties 

should make an effort to communicate with the other on a one-on-one basis. If this approach fails 
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to produce the needed results, one or both should contact the university supervisor who can then 

communicate with them individually and/or jointly to resolve the problem. If this does not 

resolve the problem, the Director of Teacher Education Services and Advising for Old Dominion 

University should be contacted immediately. 

What do teacher candidates want clinical faculty to do? 

When surveyed, teacher candidates rate ñbeing observed and receiving feedback from 

their clinical facultyò as their greatest need. It is difficult to imagine that a clinical faculty and 

teacher candidate can spend many hours each week in the same classroom without 

communicating about the teacher candidateôs performance. But, the fact is, this is the most 

serious problem in the teacher candidate experience. Here is a list of reasons that appear to deter 

effective communication/feedback: 

1. Over concern for ñhurting the feelingsò of the teacher candidate 

2. Lack of time before or after school due to the demands of preparation, lunchroom or 

playground supervision.  

3. No time during the school day since one or both of the parties must be working with 

pupils.  

For the teacher candidate to be able to grow professionally, these obstacles must be overcome. 

What can be done about teacher candidates with glaring educational problems, such as 

inability to  use standard written or oral language? 

One of the mysteries of the internship experience is how an individual can be in the last 

semester of a professional preparation program and lack these skills. One explanation may be 

that these inadequacies are only apparent when the teacher candidate must write on the 

chalkboard or give oral instruction before the class. These difficulties must be corrected and 

require attention of the university supervisor, clinical faculty and the teacher candidate. Some of 
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them can do it quite rapidly, while others might have to repeat or extend the internship 

experience. 

What if my teacher candidate is failing? 

Teacher candidates experiencing difficulties typically receive many more hours of help 

than do more successful student teachers. In addition to the clinical faculty, the university 

supervisor, building principal, and Director of Teacher Education Services are involved in the 

remediation process.  Teacher candidates who are in jeopardy of not successfully completing 

their internship experiences are placed on a professional growth plan. The purpose of the plan is 

to identify specific areas that require improvement and to outline a plan of action for 

remediation. If a clinical faculty observes inadequate performance, the university supervisor 

should be notified immediately. The supervisor will contact the Director and a conference will be 

scheduled. During the conference, the content of the professional growth plan will be formulated, 

with input from the teacher candidate, the clinical faculty, the supervisor, and the director. 
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EVALUATION  

ROLES OF THE CLINICAL FACULTY AND UNIVERSITY SUPERVISOR  

The purposes for evaluating teacher candidates parallel those of teacher evaluations.  

¶ To improve instruction by providing constructive feedback regarding strengths and 

weaknesses.  

¶ To provide documentation to the university.  

¶ To provide documentation to prospective employers regarding the progress the teacher 

candidate has demonstrated during the internship experience.  

 In any evaluation process, the purposes are best served when the evaluator has frequent and 

regular opportunities to observe and coach. Therefore, the clinical faculty maintains the primary 

role as evaluator of the teacher candidateôs daily performance in the classroom. 

The role of the university supervisor has been defined as that of a student advocate, a 

supporter, and a link between the public school and the university. During the university 

supervisorôs visits, she/he will observe the teacher candidateôs instructional skills, professional 

attributes and provide feedback. During conferences with both the clinical faculty and the teacher 

candidate, the university supervisor will facilitate discussions about the teacher candidateôs 

classroom performance.  Because of the frequency of the visits by the university supervisor, 

she/he can determine early in the semester whether a recommendation to the director ought to be 

made concerning a placement in an alternative setting. Otherwise, assuming the placement is 

appropriate, the university supervisorôs primary role is to facilitate success. 

The clinical faculty and the university supervisor jointly evaluate the teacher 

candidate at the mid-point and at the end of the internship experience.  Then together 

present the evaluation to the teacher candidate.  The clinical faculty is, however, the primary 

evaluator.  If there is a discrepancy in perceptions between the clinical faculty and the university 
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supervisor, the Director of Teacher Education Services and Advising will attempt to mediate.  If 

mutual agreement cannot be reached, the university supervisor may attach his/her own 

evaluation of the teacher candidate for the placement file indicating his/her perceptions of the 

teacher candidateôs strengths. 

Timeframe Guide for Completion of Teacher Candidate Evaluation Forms 

 

FORM 

 

WHEN TO COMPLETE  

University Supervisor Report During Classroom Observations/Visits 

Weekly Feedback Guide Weekly 

Professional Attributes and Instructional Development 
Scales 

Mid-Experience Evaluation 

Evaluation of Teacher Candidate Final Evaluation 

Evaluation of Teacher Candidate by School 
Administrator 

Final Evaluation 

Weekly Journal Each Week 

Time Record Weekly 
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The Professional Attribute Scale 

 

The purpose of the Professional Attribute Scale is to provide the Darden College of 

Education, the Office of Teacher Education Services and Advising, the university supervisor, 

and the teacher candidate with specific information regarding the teacher candidateôs progress in 

the areas of professional disposition.  This scale, along with the Instructional Development Scale, 

is used in both the mid-experience and final evaluations.  At the conclusion of the mid-

experience evaluations the clinical faculty and university supervisor recommend if the candidate 

should continue in their placement.  At the final evaluation the clinical faculty and university 

supervisor indicate if the candidate is recommended for hire. 

The Professional Attribute Scale consists of five areas.  These areas are: Professional 

Demeanor, Knowledge of Rules and Procedures, Responsiveness/Self-Improvement, 

Parent/Guardian Relations, and Staff Relations.  Each area is comprised of specific elements that 

measure the teacher candidateôs disposition in these areas.  The elements are measured on a four-

tiered rating scale.  The rating scale is Meets Standard, Needs Improvement, Unacceptable, and 

Not Observed.  Each element has leveled criteria defining how the candidate meets each 

standard. Clinical faculty should rate the teacher candidate for each element based on typical 

performance.  If the clinical faculty would like to elaborate on the teacher candidateôs progress, a 

comment and recommendations section has been provided.  

Teaching is a rewarding yet demanding profession. The teaching internship experience is 

the capstone field experience. Professionally, teacher candidates should demonstrate their 

commitment to a successful internship experience. This commitment is reflected by the teacher 

candidateôs efforts in the three areas that comprise the Professional Attributes Scale.  
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Instructional Development Scale 
 

             The purpose of the Instructional Development Scale is to provide the Darden College of 

Education, the Office of Teacher Education Services and Advising, the university supervisor, 

and the teacher candidate with specific information regarding the teacher candidateôs progress in 

the areas of instructional planning and classroom practices.  This scale, along with the 

Professional Attribute Scale, is used in both the mid-experience and final evaluation.  At the 

conclusion of the mid-experience evaluations, the clinical faculty and university supervisor 

recommend if the candidate should continue their placement.  At the final evaluation, the clinical 

faculty and university supervisor indicate if the candidate is recommended for hire. 

 The Instructional Development Scale consists of five areas.  The areas are: Teaching 

Plans and Materials, Classroom Management, Classroom Instruction, Assessment and Feedback, 

Student Academic Responses. The first four areas are of specific elements necessary for a 

candidate to succeed in the classroom.  The rating scale is Meets Standard, Needs Improvement, 

Unacceptable, and  Not Observed.  Clinical faculty should rate the teacher candidate for each 

element based on typical performance.  
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A Guide for the Assessment and Evaluation of Teacher 

Candidate Interns ï A Reflection Guide 

While candidates in the approved teacher education programs must exhibit professional 

dispositions and effective teaching skills, they must also demonstrate dispositions and skills that 

are specific to their teaching areas. There are unique knowledge, skills, and dispositions a 

candidate in the area of Elementary Education will need to demonstrate that will be different 

from that of a candidate in the area of health and physical education or even biology. For that 

reason the faculty, university supervisors, clinical faculty, and others have developed the ñGuide 

for the Assessment and Evaluation of Teacher Candidate Internsò to accompany the candidate 

evaluation. This reflection instrument provides in-depth questions from each national 

organization to focus the candidate, the university supervisor, and the clinical faculty on what 

specifically is expected of the teacher candidate in their specialty area based on their standards. 

This document is located at www.odu.edu/tes 

 

 

 

 

 

 

 

 

 

http://www.odu.edu/tes
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PART TWO 
 

 

 

 

IMPACT ON STUDENT LEARNING AND  

PROFESSIONAL PORTFOLIO  
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Impact on Student Learning 

 
 

                                                   Like the clinical faculty they will be working with, teacher candidates will be responsible 

for student learning. For teacher candidates to determine the impact they are having on the 

students they are teaching, they must have knowledge and skills in planning and assessment.  

                                                     To demonstrate the skills of planning and assessment, teacher candidates will complete 

the ñImpact on Student learningò assignment. 

                                                    This assignment requires each candidate to complete the following tasks in LiveText. The 

assignment includes: 

1.  Description of Classroom Demographics 

2.  Pre-test (disaggregation of data) 

3.  Lesson Plan/ Unit Plan 

4. Post-test (disaggregation of data) 

5. Analysis and reflection 

                                                   After the assignment is completed in LiveText, each supervisor is to be provided a guest 

pass for review. 

                                                A sample of the LiveText instructions follows, including the lesson plan format and the 

grading rubric. 
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Impact on Student Learning 
by Old Dominion Univ ersity College of Ed  

Demographics 

Demographics of Classroom 

Provide a well written in - depth description of the demographics in 
your classroom. Include number of students, gender breakdown, 

ages of stude nts, ethnicity, and diverse learning needs.  

Pre-Test 

Description 

Provide a well written description of the Pre - Test given to your 

class. Include when the assessment was given, Teacher Candidate 
expectations, and specific information taken into consideratio n when 

creating the Pre - Test.   

Data and Analysis 

Provide an analysis of the results of the Pre - Test. Analysis   and data 
should include  class means, individual student scores (use a student 

variable not name when reporting data), sub - group comparisons 
(gend er, age, and diverse learners), range, and percentiles. Analysis 

should also include major strengths and weaknesses of instruction, 
suggestions for effectively meeting the needs of those making least 

progress.  

Lesson Plan 

Lesson Plan Implementation 

Provid e a well written summary of the attached lesson plan's 
implementation that has been taught.   (Follow  the ODU -DCOE Core 

Instructional Lesson Plan  outlined below )    
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Post-Test 

Description 

Provide a well written description of the Post - Test given to your 
class . Include when the assessment was given, Teacher Candidate 

expectations, and specific information taken into consideration when 

creating the Post - Test.   

Data and Analysis 

Provide an analysis of the results of the Post - Test. Analysis   and 
data should includ e class means, individual student scores (use a 
student variable not name when reporting data), sub - group 

comparisons (gender, age, and diverse learners), range, and 
percentiles. Analysis should also include major strengths and 

weaknesses of instruction, s uggestions for effectively meeting the 

needs of those making least progress.  

Reflection and Reaction 

Personal Impact on Student Learning 

Provide a well written in - depth summary of your personal impact on 
student learning. Provide information on what worke d and did not 

work. What would you do differently?    
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ODU-DCOE Core Instructional Lesson Plan 
by Old Dominion University College of Ed  

Overview 

Lesson Plan Overview 

Date:  

Lesson Title:  

Lesson Author:  

Grade Level:  

Subject Area:  

Time Allotted for Lesson: Express in number of class meetings and/or number of 
minutes.  

  

Short Description of Lesson 

Write a brief , yet concise, description  of what occurs in this lesson (50 words).  

In this lesson, the students will...  

Standards 

Lesson Plan Standards 

No standards added.  

Instructional Objectives 

Instructional Objectives 

 Identify each instructional objective (learning outcome) for this lesson.  These are observable measurable 

outcomes that students will demonstrate and that may be assessed.  Remember that activites are not 
learning outcomes.  (See right-hand column of Curriculum Frameworks) 

http://www.doe.virginia.gov/VDOE/CurriculumFramework/
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Focus 

Enduring Understandings 

 An enduring understanding is a goal, not an objective.  List the big ideas or concepts that you 

want students to come away with, not facts that they must know, see Curriculum Frameworks at VA Dept. of 

Education website. 

Essential Questions 

 Essential questions  address the heart of the discipline, are framed to provoke and sustain students 

interest; unit questions usually have no one obvious ñrightò answer.  Generate leading questions that will 

provoke interest, motivate students to learn the content and/or skills, and will be embedded in your 
assessment strategies.  (Possible question stems: How ..., Why..., To what extent..., What convinced you 
that..., How might you prove...)  

Procedures 

Lesson Set 

 The activities in this section capture the student's attention, stimulate their thinking and 

help them access prior knowledge . (i.e. -  KWLH; discrepant event, inquiry -based 
question/activity; free write; reading from piece of literature; demonstration...)  

Rationale 

Describe  how you will relate this lesson to previous learning and to real - life 

experiences , to explain the importance of the le arning to the students.   (requires student 
involvement)  

Techniques and Activities 

  List the step - by - step activities  in sequential order as they occur in the lesson.   Be sure to 

clearly identify what is to take place in the lesson.   Include a variety of te aching strategies 

(methods ).   Activities are to be student - centered ; i.e. solve problems, construct models, 

design and perform experiments, read authentic resources, answer open -ended questions, 

support ideas with evidence, compose, analyze and interpret m aps, draw conclusions.    Include 

guided process  of learning.   Include the opportunities students  will have to expand and 

solidify their understanding of the concept and/or apply it to a real -world situation.   List any 

independent practice  activities. (note : there may be more or less steps than listed below in  
your lesson plan)  

1.     
2.     

http://www.doe.virginia.gov/VDOE/CurriculumFramework/
http://www.doe.virginia.gov/VDOE/CurriculumFramework/
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3.     
4.     
5.     
6.     
7.     
8.     
9.     
10.     

Lesson Closure 

 How will you close the lesson, summarize the lesson content, relate the lesson to future 

lessons, and actively involve the students?   Dev elop reflective questions that you will pose 

during the closure.   Describe how you will actively involve the students during the debriefing  
of the lesson and/or student presentations.  

Assessment/Evaluation 

 Describe the evaluation process  that you will use  to measure  whether the students 

achieved the instructional objectives.   Describe the criteria for achievement, and performance 

level.   Describe how you will assess that students have learned .  Describe your methods 

for monitoring student progress .  The cr iteria should directly align to the instructional 

objectives and standards.   Describe your plan for providing feedback  to your students.  

Student Products 

 Describe artifact/s or products  students will create as a result of the lesson .  How will 

these perfo rmance products allow you to assess conceptual understanding and/or mastery of 

procedural skills?    (The following are examples of performance tasks/products: Participate in a 

debate; Use evidence to solve a mystery; Infer the main idea of a written piece;  Propose and 
justify a way to resolve a problem; Design a museum exhibit; Apply rules to particular situations; 

Draw a picture that illustrates what's described in a story or article; Conduct a poll on consumer preferences; 
Display results graphically; State conclusions in written format; Critique a performance or a work of art;  Design 
an experiment; Build a model... ) 

Supplemental Activities: Extension and Remediation 

 Extensions are activities for students who grasped the concepts quickly and need a deep er 

challenge . The purpose of extensions is  to allow students to further explore the concept in 

more depth and add a new dimension in the learning of the content.   Extensions should not be 

more of the same work.   Explore  the  Remediation activities include m ethods to reteach the 

learning for students who need more instruction/practice.   
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Adaptations for Diverse Special Learners 

 Describe how you will adapt  the instructional learning strategies for diverse learners with 

special needs -  learners with disabilities , ESL students, and gifted learners.  

  

Differentiated Instruction 

 In what ways have you adjusted your lesson to meet the unique needs of 

learners ? Describe how yo ur lesson  is adjusted by either content, process, products and/or 

environment based on readin ess, interests, and/or learning styles?   (examples: tiering; flexible 

grouping; complex grouping; use of multi -modality instructional strategies; use of learning 

profiles and/or interests;  other tools -   think -tac -toes or  learning menus or  learning contract s 
or  RAFT activities or  think dots or JigSaw or process logs...)  

Resources 

Materials and Additional Resources 

 List all  materials (textbooks, maps, crayons, scissors, student whiteboards, research guides, 

etc.) technology resources  (computers, printer, sca nner, internet connection, cameras, 

projectors, etc.) and web addresses  that are needed for this lesson.   If you are using 
copyrighted materials, you must include author, date, city and publisher.  

Web and Attachment Resources 
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Grading Rubric 

Impact on Student Learning Rubric 

   

  Meets Standards (2 pts) Needs Improvement 
(1 pt) 

Unacceptable 

Demographics 
(1, 10%) 

Teacher Candidate fully 
describes demographic 
of students; There are 
no spelling or 
grammatical errors 

Teacher Candidate 
partially describes 
demographic of 
students AND/OR 
there are minimal 
spelling and/or 
grammatical errors 

Teacher Candidate 
description is not 
well written and 
missing key 
elements of 
demographics 
AND/OR there are 
numerous spelling 
and/or grammatical 
errors 

Pre-Test (1, 10%) Description provided 
about the Pre-test 
attached; Pre-test 
attached; There are no 
spelling or grammatical 
errors; Teacher 
Candidate expectations 
present in description; 
Description/Analysis of 
Results present and 
data attached. 

Pre-test attached with 
a description that 
does not fully 
describe the pre-test; 
There are less than 
three spelling or 
grammatical errors; 
Teacher Candidate 
expectations present 
in description; 
Description/Analysis 
of Results present 
and data attached but 
limited. 

Pre-test attached; 
There are more than 
three spelling or 
grammatical errors; 
Teacher Candidate 
expectations present 
in description; 
Description/Analysis 
of Results and data 
are not attached or 
are very poorly 
organized and 
presented. 

Pre-Test Data & 
Analysis (2, 20%) 

Summary of overall data 
contains class means, 
individual student 
scores, sub-group 
comparisons (gender, 
age, and diverse 
learners), range, and 
percentiles. Analysis 
includes reflection that 
accurately identify major 
strengths and 
weaknesses of 
instruction for the 
class/individuals/groups 
(based on the 

Incomplete class data 
is provided. Individual 
student scores with 
some group 
comparisons 
provided. Analysis is 
general. Suggestions 
for improvement are 
limited. 

Overall data is 
missing and 
disorganized. Due to 
lack of data, 
appropriate 
suggestions for 
improvement are 
unable to be made. 
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calculations of data), 
with suggestions for 
more effectively meeting 
the needs of those 
individuals and/or 
groups making the least 
progress. 

Lesson Plan  

(1, 10%) 

Summary provided 
about the lesson plan 
attached. Lesson plan is 
complete based on 
Student Teaching 
Evaluation in the 
Student Teaching 
handbook. Lesson plan 
is attached. There are 
no spelling or 
grammatical errors. 

Summary not 
provided about the 
attached lesson plan. 
AND/OR Lesson plan 
contains half of the 
required elements 
identified in the 
Student Teaching 
Evaluation in the 
Student Teaching 
handbook. AND/OR 
Lesson plan is not 
attached. AND/OR 
There are three or 
fewer spelling and/or 
grammatical errors. 

Summary not 
provided about the 
attached lesson plan 
AND Lesson plan 
not attached. 
AND/OR Lesson 
plan contains less 
than half of the 
required elements 
identified in the 
Student Teaching 
Evaluation in the 
Student Teaching 
handbook. AND/OR 
There are more than 
three spelling and/or 
grammatical errors. 

Post-Test (1, 10%) Description provided 
about the Post-test 
attached; Post-test 
attached; There are no 
spelling or grammatical 
errors; Teacher 
Candidate expectations 
present in description; 
Description/Analysis of 
Results present and 
data attached. 

Post-test attached 
with a description that 
does not fully 
describe the post-
test; There are less 
than three spelling or 
grammatical errors; 
Teacher Candidate 
expectations present 
in description; 
Description/Analysis 
of Results present 
and data attached but 
limited. 

Post-test attached; 
There are more than 
three spelling or 
grammatical errors; 
Teacher Candidate 
expectations present 
in description; 
Description/Analysis 
of Results and data 
are not attached or 
are very poorly 
organized and 
presented. 

Post-Test Data 
& Analysis 

(2, 20%) 

Summary of overall data 
contains class means, 
individual student 
scores, sub-group 
comparisons (gender, 
age, and diverse 
learners), range, and 
percentiles. Analysis 
includes reflection that 
accurately identify major 
strengths and 
weaknesses of 

Incomplete class data 
is provided. Individual 
student scores with 
some group 
comparisons 
provided. Analysis is 
general. Suggestions 
for improvement are 
limited. 

Overall data is 
missing and 
disorganized. Due to 
lack of data, 
appropriate 
suggestions for 
improvement are 
unable to be made. 
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instruction for the 
class/individuals/groups 
(based on the 
calculations of data), 
with suggestions for 
more effectively meeting 
the needs of those 
individuals and/or 
groups making the least 
progress. 

Reflection & 
Reaction (2, 20%) 

Reflection is a well 
written in-depth 
summary of personal 
impact on student 
learning; there are no 
spelling or grammatical 
errors; Data, 
comparisons, and 
findings are referenced 
from Pre- and Post- test 
data and analysis; 
Teacher Candidate 
clearly stated what 
would be done 
differently. 

Reflection is a 
general statement of 
personal impact on 
student learning; 
AND/OR there are 
minimal spelling or 
grammatical errors; 
AND/OR Data, 
comparisons, and 
findings are minimal 
or infrequently 
referenced from Pre- 
and Post- test data 
and analysis; AND 
/OR Teacher 
Candidate did not 
state what would be 
done differently. 

Reflection is vague 
and unsupported by 
data; AND/OR there 
are numerous 
spelling or 
grammatical errors. 

 
      Rev.11/24/08 
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